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Overview

1. Teachers’ beliefs on the role of language teaching in 

CLIL 

2. SALT – a language-aware teaching model for CLIL

3. Where do we go from here?



CLIL  teachers’ beliefs on TL teaching

Qualitative studies on target language teaching  in CLIL:

§ mostly immersive, implicit, language bath, input-rich;

§ minimal language teaching intervention; no specific language 

goals,

§ language learning is a by product of content teaching: 
Arocena Egaña, Cenoz, & Gorter, 2015, Bovellan, 2014, Gierlinger, 2016, 
Hüttner et al., 2013, Massler, 2012, McDougald, 2015, Viebrock, 2012, 
Wegner, 2012.
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CLIL  teachers’ beliefs on TL teaching

§ T2: I just say, okay I’m not your language teacher, I am in this sense, I will 
not check on anyone’s language knowledge in the classical sense, I will tell 
the students that I am not a trained language teacher, and I’ll make, when 
speaking, also my own mistakes, but what’s important is that you keep 
talking, that is absolutely essential, and only through talking you learn 
the language. 

§ T1 “I might ruin something, I’m not someone who thinks he can do 
everything and this (being a language teacher) I can definitely not do”. 
(Gierlinger, 2016)



It takes two to tango: What does pedagogically
motivated SLA theory say?

• There are not two separate objects, language as a system and language as 
a set of texts. The relationship between the two is analogous to that 
between the weather and the climate. ….  The climate is the theory of the 
weather. (Halliday & Matthiessen, 2014)

• Simply exposing learners to rich input, as is possible with some analytic 
approaches, e.g. the natural approach, ..., and some forms of immersion 
education, even in the context of authentic tasks, is insufficient. (Long, M. 
H., 2011)

• Second languages are not learned by osmosis, as decades of research 
studies in one-way immersion contexts have consistently shown (Cammarata, 
L., & Tedick, D. J., 2012).

• L2  acquisition by implicit means alone is limited in its success.  
Although L2 learners  are surrounded by language, not all of it “goes in”. 
(Ellis, N., 2015)



SALT:	Balance	your	teaching	through	languaging

• Genre
• TOR:	task-obligatory	
register

•Morphology	work
•Meta-language

•Digital	literacy
•Multimodal	literacy
•Mobile	literacy
•Multimedia	literacy

•Multi-lingualism
• Code-switching
• Cross-linguistic	
comparisons

• Translation

• Skills-oriented	s.
• Task-appropriate	s.
• Individual	s.
• Strategic	bundles
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Directions for the teaching of  
languages in CLIL

• How to maximise the use of the target language in CLIL and yet leave room for explicit 

and intentional  languaging?

• How to support CLIL teachers’ identity transformation  from seeing themselves as  

primarily content teachers to content and language teachers?

• How to make CLIL teachers aware of the complexity of the target language register for the 

learning of subject content and how to support them on this way?

• How not to  alienate subject teachers  and lead them to dismiss  languaging as an ivory 

tower oddity?



References
§ Arocena Egaña, E., Cenoz, J., & Gorter, D. (2015). Teachers’ beliefs in multilingual education in the Basque country and in Friesland. JICB, 3(2), 169-193. doi:10.1075/jicb
§ Bovellan, E. (2014). Teachers’ Beliefs about Learning and Language as Reflected in Their Views of Teaching materials for Content 

and Language Integrated Learning (CLIL). Jyväskylä: University of Jyväskylä.
§ Cammarata, L., & Tedick, D. J. (2012). Balancing Content and Language in Instruction: The Experience of Immersion Teachers. 

The Modern Language Journal, 96(ii), 251-269. doi:10.1111/j.15400026-7902/12/251–269
§ Ellis, N. C. (2015). Implicit and explicit language learning: Their dynamic interface and complexity. In P. Rebuschat (Ed.), Implicit 

and Explicit Learning of Languages (pp. 1-24). Amsterdam: John Benjamins Publishing Company. doi:10.1075/sibil
§ Gierlinger, E. M. (2015). ‘You can speak German, sir’: On the complexity of teachers’ L1 use in CLIL. Language and Education,

29(4), 347-368. doi:10.1080/09500782.2015.1023733
§ Gierlinger, E. M. (2016). I Feel Traumatized: Teachers’ beliefs on the roles of languages and learning in CLIL. In J. Valcke & R. 

Wilkinson (Eds.), Integrating Content and Language in Higher Education: Perspectives on Professional Practice. Selected Papers 
from the IV International Conference Integrating Content and Language in Higher Education 2015. Frankfurt: Peter Lang.

§ Halliday, M., & Matthiessen, C. (2014). An introduction to functional grammar. New York: Routledge.
§ Hüttner, J., Dalton-Puffer, C., & Smit, U. (2013). The power of beliefs: lay theories and their influence on the implementation of 

CLIL programmes. International Journal of Bilingual Education and Bilingualism, 16(3), 267-284. 
doi:10.1080/13670050.2013.777385

§ Lightbown, P. (2014). Focus on Content-Based Language Teaching. Oxford: Oxford University Press.
§ Long, M. H., & Doughty, C. J. (2011). The Handbook of Language Teaching. Chichester: Wiley-Blackwell.
§ Long, M. H. (2014). Second Language Acquisition and Task-Based Language Teaching. Chichester: Wiley-Blackwell.
§ Massler, U. (2012). Primary CLIL and Its Stakeholders: What Children, Parents and Teachers Think of the Potential Merits and 

Pitfalls of CLIL Modules in Primary Teaching. International CLIL Research Journal, 1(4), 36-46.
§ Viebrock, B. (2012). “The Situation in the CLIL Classroom Is Quite Different”-or is it? Teachers’ mindsets, Methodological 

Competences and Teaching Habits. In D. Marsh & O. Meyer (Eds.), Quality Interfaces: Examining Evidence and Exploring 
Solutions in CLIL (pp. 79-90). Eichstatt: Eichstaett Academice Press.

§ Wegner, A. (2012). Seeing the bigger picture: What students and teachers think about CLIL. International CLIL Research Journal, 
1(4), 29-35.



References

§ Cambridge, A. (2013). What is literacy? An 
investigation into definitions of English as a 
subject and the relationship between English, 
literacy and ‘being literate’. Retrieved 07. March 
2017, from 
http://www.cambridgeassessment.org.uk/Image
s/130433-what-is-literacy-an-investigation-into-
definitions-of-english-as-a-subject-and-the-
relationship-between-english-literacy-and-being-
literate-.pdf


