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Outcomes	of	workshop:

Participants	identify	rationale,	benefits	and		challenges	of	
articulating	language	objectives	within	a	CLIL	program.	

Participants	become	familiar	with	the	main	aspects	of	CALM,	a	
language-sensitive	teacher-training	model	for	CLIL.	

Participants	identify	and	share	ways	to	adapt	the	CALM	model		to	
their	particular	settings.

2



The Language in CLIL: Some guiding assumptions
All	teachers	have	become	language	teachers,	regardless	of	their	
content	area		
{Gottlieb	and	Ernst-Slavit,	2014,	#64365@26}	

It	(CLIL)	promotes	English	language	proficiency.		If	there	are	other	
ways	of	retaining	high	levels	of	English,	CLIL	becomes	less	
important.		
{Paran,	2013,	#65711@335}	

Academic	language	is	arguably	the	most	important	factor	in	
students’	academic	success,		
{Anstrom	et	al.,	2010,	#86724@4}	

Despite	CLIL	being	cast	in	the	role	of	an	important	language	
enrichment	measure,	precise	learning	goals	and	objecBves	are	
largely	missing.		
{Dalton-Puffer,	2011,	#54731@185} 3

Definition	of	academic	English:	

AE	can	be	viewed	as	part	of	overall	English	language	proficiency	which	also	includes	more	social	uses	of	language	both	inside	and	outside	the	school	environment.	It	is	referred	to	variously	as	a	variety	of	English,	as	a	register,	or	as	a	style,	and	is	typically	used	within	specific	sociocultural	academic	settings.	In	the	broadest	sense	AE	refers	to	the	

language	used	in	school	to	help	students	acquire	and	use	knowledge.	It	is	developmental	with	trajectories	of	increased	sophistication	in	language	use	from	grade	to	grade,	with	specific	linguistic	details	that	can	be	the	same	or	vary	across	content	areas.	Anstrom	et	al.,	2010,	#86724@5}	



CALM: a language-sensitive teacher-training model for CLIL 
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Registers, key-concepts
Collocations
Morphology

Visual resources
Charts, diagrams

Graphic organisers

Skill area strategies
Languaging, inter-thinking

Code-switching
L1; L2; L3

Translanguaging
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Quadrant structure

•Domain description

•Keywords

•Key principles

•Examples of methodological  realisations

•Key references

Keywords:			

Skill	area	strategies,	languaging	and	inter-thinking,	task-appropriate	strategies,	self-regulation,	dialogic	learning,	exploratory	talk,		

Key	principles	

	 1.	 Language	is	the	most	important	tool	for	constructing	knowledge,	creating	ideas,	sharing	understanding	and	solving	problems	collectively.		In	this	respect	the	use	of	the	tool	can	be	optimised		by	following	exploratory	and		cooperative	strategies{Littleton	and	Mercer,	2013,	#35927}.	

	 2.	 The	learning	and	understanding	of	CLIL	areas	such	as	reading,	listening,	writing,	speaking,	and	grammar	and	vocabulary	(refine	this)		can	be	amplified/strengthened	by	strategies	that		support	the	noticing	of	the	structures	and	key	aspects		of		skills	related	tasks[	re-phrasing]	{Bergsleithner	and	

Frota,	2013,	#42553;	Leow,	2015,	#42208;	Schmidt,	2010,	#31356}.	

	 3.	 The	learning	and	retrieval	of	words,	rules,	and	cognitive	concepts		is	enhanced	by	“deep	processing”	strategies{Craik	and	Lockhart,	1972,	#79087}.	

	 4.	 Explicit	instruction	can	be	beneficial	for	the	acquisition	of	implicit	knowledge	{Loewen,	2015,	#43941}	



How to become a successful detective and reader
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Detectives	and	reading:	It’s	all	about	the	right	strategies	

This	activity	will	introduce	CLIL	learners		to	strategies	that	help	them	decode	and	understand	texts	that		may	otherwise	be	cognitively	and	linguistically	too	challenging.	Following	key	principle	number	two,	it	is	made	clear	to	learners	that		texts	are	embedded	in	genres		(Lab	report,	research/newspaper	article,	etc)	that	follow	culturally-specific	

and	typical	structures	that	can	be	made	noticeable	and	thus	learnable	through	instructional	interventions.	

Show	a	few	pictures	of	famous	detectives	and	let	students	brainstorm	on	being	a	detective:	

Do	you	know	these	people?	What	do	they	do?		

	 •	 Do	you	know	any	other	detectives?	Do	you	have	any	favourite	detectives?	

	 •	 What	is	special	and	interesting	about	their	work?	

	 •	 Is	there	anything	difficult	about	being	a	detective?	Can	everyone	become	a	detective?		

	 •	 Can	you	list	five	qualities	or	characteristics	that	are	important	to	become	a	successful	detective..	

	 •	 Would	you	like	to	become	a	detective?	Why/why	not?		

Then	show	a	few	video/DVD	extracts	of	famous	detectives	at	work	(Sherlock	Holmes	and	Dr	Watson,	Miss	Marple,	Columbo,	Monk,	to	name	but	a	few).	The	scenes	should	show	the	detective	doing	some	mental	reasoning	or	deliberating,	which	eventually	leads	them	to	solve	their	case	or	an	important	aspect	of	their	case.	



Detectives and reading: It’s all about the right strategies

1.First things first!

2.Time is money!

3.The things I know!

4.I have a job to do!

5.I spy with my little eye!

6.Last but not least!
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1. Activate	your	background	knowledge.	What	do	I	already	know	about	the	topic?	Make	your	mind	map	and	share	this	knowledge	with	your	classmates	(small	groups).	Read	the	introduction	or	first	paragraph	carefully.	The	first	paragraph	usually	serves	as	a	lead-in	to	the	text.	It	is	a	bit	like	entering	the	scene	of	a	crime.	Hand	out	first	

paragraphs	to	groups	and	let	them	speculate	about	the	text.	Can	also	be	done	with	mindmap	activity.	

2. Timed	reading.	Get	the	big	picture	and	read	the	whole	text	quickly.	Do	not	get	sidetracked	by	the	whole	mass	of	information.		

3. Read	quickly	through	the	text	and	circle	the	words	that	you	know.	If	possible,	choose	nouns.	When	you're	finished	with	this,	read	only	the	circled	words.	Does	this	help	you	to	get	a	better	understanding	of	the	text?	

4. If	a	specific	task	has	been	set,	search	the	text	for	this	information.	In	a	knife	fight	you	need	to	look	for	the	knife!		

5. What	do	the	visual	aids	tell	you	about	the	topic?	Pictures,	drawings,	graphs,	charts	and	maps	are	usually	included	to	point	out	what	is	important	in	the	text.	They	are	vital	pieces	of	evidence	for	a	detective.		

6. Watch	out	for	the	last	paragraph.	This	paragraph	normally	sums	up	the	main	ideas	and	points	out	the	conclusions.	It	is	the	detective's	final	verdict!	



My	personal	reading	checklist
The title 
❒ What do I already know about the topic?

Pictures, charts, drawings and other visuals 
❒ What do they suggest? How do they help me answer the question "What is this all about"? 

First paragraph 
❒ Any important clues there?

Last paragraph 
❒ What more have I found out?

Quick/timed reading 
❒ After reading quickly through the text, can I add one more piece of information that helps me understand the title?

Tasks and summary 
❒ Can I already answer some or all of the tasks? Can I already say what the text is about?

Rereading the text 
❒ Which five words help me most to understand this text? 
❒ What more do I know that I didn't know before? How does it help me in answer the tasks?

Unknown important words (keywords) 
When rereading the text are there still words that I do not know? 
❒ Is it an important word or phrase? Try to find an ending for the following sentence. It is important because …. 
❒ Can I have a guess and live with this for the moment? 
❒ Do I need to check the meaning of this word in a dictionary? Does the meaning chosen makes sense in this context? 
❒ Will I need to remember this word ? If so, how can I achieve this? 
❒ What does the glossary say about this word ?

And finally 

❒ Where do I still have problems in answering the tasks ?
8
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Interthinking: (Littleton and Mercer, 2013)

We	share	our	ideas	and	listen	to	each	other.	

We	talk	one	at	a	lme.	

We	respect	each	other's	opinions	

We	give	reasons	to	explain	our	ideas.		

If	we	disagree	we	ask	“why”?	

We	try	to	agree	in	the	end.
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The	teacher	puts	up	a	poster	with	the	main	rules	for		exploratory	talk	and	discusses	them	with	the	students.	Then	students	are	set	into	groups	and	asked	to	brainstorm	and	write	down	ideas	for	a	small	CLIL	project	on	a	poster.	Each	group	is	also	given	one	hand	out	with	the	ground	rules	for	exploratory	talking	(see	below).	After	finishing	

their	posters		(time	limit	will	be	set)	the	students	reflect	on	their	ideas	creation	process	by	using	their		exploratory	talk	handout	considering	the	following	questions:	

	 •	Has	everybody	contributed	a	fair	share	to	the	creation	of	the	project/solution	of	the	task?	Has	somebody	dominated	the	talk?	Why?	

	 •	 Has	everybody	asked	questions?		

	 •	 Have	we	really	considered	all	reasons	and	treated	them	equally?	

	 •	 Have	we	talked	about	different	opinions?	

	 •	 How	have	we	come	to	an	agreement?		

	 •	 How	have	we	worked	like	a	real	team?	

	 •	 What	words/language	helped	us	most	to	come	to	an	agreement?	Take	notes.	

	 •	 What	words/language	helped	us	most	to	solve	our	problems?	Take	notes.	

Exploratory	talk	handout	

When	we	work	in	a	group	…	

	 •	 Everyone	offers	relevant	information	

	 •	 Everyone’s	ideas	are	treated	as	worthwhile	-	but	are	critically	evaluated	

	 •	 We	ask	each	other	questions	

	 •	 We	ask	for	reasons	and	give	them	

	 •	 We	try	to	reach	agreement	

	 •	 We	trust	each	other	and	act	as	a	team.	

	 •	 To	an	observer	of	the	group,	reasoning	is	‘visible’	in	the	talk	

{Littleton	and	Mercer,	2013,	#35927@38}	

• Based	on	Gibbons	2002,	and	Mercer	2000,	Talk	Lesson	programme	

• Mercer,	N.	(2008).	Talk	and	the	Development	of	Reasoning	and	Understanding.	Human	Development,	51(1),	90-100.	doi:10.1159/000113158



Code-switching and 
translanguaging

○ Explain	the	most	important	points	in	the	L1	and	carry	out	
tasks	in	TL	

○ Multi-lingual	mind	maps	
○ Use	TL	texts	with	L1	introduction	and/or	summary	
○ Gain	information	from	TL	texts	and	analyse,	discuss,	evaluate	
them	in	the	majority	language	or	in	students’	Ls	

○ Create	bilingual	materials	(L1/TL	version	in	wikipedia).	
○ Sandwich	Technique:	TL	>	L1>	TL	
○ Google/MS/Internet	translations		
○ Suggestopedia/Super	learning:	parallel	texts	>	(Luk	and	Lin,	2015)		
○ Use	language	games	multi-lingually,	such	as	crosswords,	
memory,	bingo	
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The question of whether the first language (L1) should be used in the oral interaction or the written materials of second or foreign language (L2) classrooms is probably the most 
fundamental question facing second language acquisition (SLA) researchers, language teachers and policymakers in this second decade of the 21st century. (Macaro, 2014) 


Translanguaging is a process by which students and teachers engage in complex discursive practices that include ALL the language practices of ALL students in the class in order to 
develop new language practices and sustain old ones, communicate and appropriate knowledge, and give voice to new sociopolitical realities by interrogating linguistic inequality. (Garcia 
& Wei, 2014)


{Luk and Lin, 2015, #5870@17} Through developing Chinese-English bilingual science texts that are systematically laid out side-by-side on the same page, and through flexible bilingual 
classroom language use, the science teachers  mobilised their students’ L1 resources  to help them develop both the confidence and the interest  in learning science in English and 
enhance their English academic literacy. 



 Keywords and topic-related words 
• Oxford dictionary - topics 

• Merriam-Webster dictionary

• Key-words search

• Academic/scholarly language
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• Oxford: doing research for key-words related to certain topics

• M-W: explanation of technical terms and further information on words

• Key-words: insert text > Volcanoes

• Academic language: This site will help you expand your academic vocabulary using the Academic Word List (the AWL). All students, home students and overseas students, need to learn the technical vocabulary of their field. As learners of English 

preparing for academic study you also need to learn general academic vocabulary, words such as: feature, illustrate, regulate, strategy. 

http://www.oxfordlearnersdictionaries.com/topic/
http://www.merriam-webster.com/dictionary/hibernate
http://www.lextutor.ca
http://www.nottingham.ac.uk/alzsh3/acvocab/index.htm#background


Volcano	keywords
How Volcanoes Form

In 1980 in Washington, after 123 years of hibernation, Mount St. Helens erupted. The blast destroyed and scorched 230 
square miles (370 square kilometers) of forest within minutes. The eruption released an avalanche of hot ash, gas, steam, and 
rocks that mowed down giant trees up to 15 miles (24 kilometers) away. 
When magma finds a way to escape from beneath the earth's surface, it creates a volcano. 
Volcanoes erupt in different ways. Some, like Mount St. Helens, explode. Explosive eruptions are so powerful, they can 
shoot particles 20 miles up (32 kilometers), hurl 8-ton boulders more than a half mile (0.8 kilometers) away, and cause 
massive landslides. Explosive eruptions also create an avalanche of hot volcanic debris, ash, and gas that bulldozes 
everything in its path. Explosive volcanoes cause most of the volcano-related fatalities. 
Volcanoes, like Mauna Loa in Hawaii, are effusive. Rather than a violent explosion, lava pours or flows out. Fatalities from 
effusive volcanoes are rare because people can usually outrun the lava. However, some people get too close or become 
trapped with no escape. The flowing lava burns, melts, and destroys everything it touches including farms, houses, and roads.
A volcanic eruption forever changes the landscape. Though volcanoes destroy, they also create mountains, islands, and, 
eventually, incredibly fertile land.

Carpet of Ash
Volcanic eruptions can cause damage hundreds of miles away. Volcanic ash causes airplane engines to fail, destroys crops, 
contaminates water, and damages electronics and machinery. The ash carpets the ground, burying everything, sometimes 
even causing buildings to collapse. Mount St. Helens produced more than 490 tons of ash that fell over a 22,000 square mile 
(56,980 square kilometer) area and caused problems in cities 370 miles (600 kilometers) away.
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(1) 23026.31 erupt 
(2) 7617.72 volcano  
(3) 3588.52 lava  
(4) 3007.51 kilometer  
(5) 1026.96 explosion  
(6) 349.71 destroy  
(7) 346.26 mount  
(8) 241.98 square  
(9) 191.09 mile  
(10) 101.25 cause 
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Keywords and collocations
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AVALANCHE The avalanche was 
started by a small 
rock-fall.

He was swept away in 
an avalanche. 
 

A group of skiers were 
buried by an avalanche.

EARTHQUAKE The earthquake set off 
enormous landslides. 
 

Austria does not suffer 
from serious 
earthquakes.

A severe earthquake 
struck the area. 
 

FIRE The firemen brought 
the fire under control.

It took them several 
hours to put out the 
fire.

The lightning struck the 
tree and set fire to it.

TIDAL WAVE 
 

A tidal wave flooded 
large parts of Southern 
Italy. 
 

It also destroyed a 
number of coastal 
villages.

Tidal waves are often 
caused by underwater 
earthquakes.

VOLCANO A lot of active 
volcano(e)s erupted 
last year.

Black waves of lava 
flowed down the side 
of the volcano.
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CLIL	History
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Language	inventory	–	key	vocabulary	awareness	

Take	your	keywords	hand-out	and	reflect	on	the	lesson:	
– Do	I	remember	any	words	from	the	teaching	or	teaching	materials	that	could	be	added	to	the	

mind	map	or	the	grid?	Make	sure	you	understand	these	words	and	check	their	meanings	in	a	
dictionary.	

– Pair	work:	Choose	three	words	from	the	hand-out	and	explain	them	to	your	partner.	Then	it	is	
your	partner's	turn.	After	this,	each	of	you	writes	a	meaningful	sentence	for	each	of	the	three	
words	that	you	have	heard	and	give	it	to	your	partner.	Your	partner	checks	whether	the	sentence	
is	correct	or	not.	

– Pair	work:	Choose	two	keywords	and	compare	your	word	families.	Do	you	have	the	same	words	
and	if	not	would	you	like	to	add	any	of	your	partner's	words?	

– Group	work:	Create	a	crossword	puzzle.	Using	10	words	from	your	hand-outs	create	a	crossword	
puzzle	and	challenge	another	group.	

– Group	work/pair	work:	Create	a	quiz	activity	with	multiple	choice	statements.	Using	six	words	
from	your	hand-outs	create	a	quiz	with	4	multiple-choice	statements	and	challenge	another	pair	
or	group.	Follow	this	design:	
• an	XYZ	is/XYZ	means/causes/leads	to/etc	

– an	extinct	animal	(3	more	statements	where	only	one	is	correct!)
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•What	specific	vocabulary	(key	words)	does	the	topic	require	for	students	to	know?	

•What	are	the	key	concepts,	the	academic	words,	the	technical	and	task-related	words?		

•Check-list	for	the	teacher	but	also	memory	aid	for	learner.	

•Key	vocabulary	awareness	is	therefore	Helping	learners	by	alerting	them	to	features	of	the	key	vocabulary.	This	key	vocabulary	or	register	is	the	specific	technical	language	and	grammatical	patterns	particular	to	the	subject.	various	linguists,	especially	those	working	within	the	field	of	systemic	functional	linguistics	have	emphasised	this	issue	

that	curriculum	subjects	construct	meanings	in	specific	subject	related	ways.	



It‘s  a visual world
• Drawings 

• Cartoons 

• Clip art 

• Graphic organisers 
• Picture strips 

• Graphs, bars, charts 

• Web-based videos 

• Any other 
visualisations
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www.eduplace.com/
graphicorganizer/

MML

Recent	research	within	the	concept	of	the	»dual	coding	theory«	(Anderson,	J.	R.,	2005;	Paivio,	A	1986;	Just,	M.	et	al	2004;	Sternberg,	Robert	J.	2006;),	shows	far	better	memory	and	retrieval	effects	if	information	is	double-coded	through	a	verbal	and	visual	channel.	While	this	of	course	is	relevant	for	any	learning	it	seems	to	be	particularly	

important	in	CLIL	beginners	classes.	For	example,	when	carrying	out	some	informal	comparison	between	Austrian	subject	class	textbooks	and	their	English	equivalents,	we	noticed	that	the	visualised	input	was	far	more	intensive	in	the	english	textbooks.	This	was	also	corroborated	by	CLIL	teachers	comments	who	at	various	times	pointed	out	

that	the	preferred	to	work	with	english	workbooks	because	they	found	that	the	subject	content	was	presented	in	a	catchier	more	easily	to	remember	way.	Using	the	following	visual	support	proved	to	be	very	helpful.		
• Flash	cards	
• Realia		
• Drawings	
• Cartoons	
• Clip	art	
• Picture	strip	
• Graphs,	bars,	charts	
• Graphic	organisers	
• Video	clips	
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Keyword analysis for subject texts

1.	Get	together	in	small	subject	interest	groups	(mathematics,	
geography,	history,	biology/science,	physical	education).	There	should	

be	at	least	one	laptop	per	group.	

2.	Go	to	the	following	Internet	address:	https://
clilingmesoftly.wordpress.com	and	follow	the	instructions.	

3.Would	you	adopt	these	procedures	for	your	own	teaching	context?	
Why/why	not,	and	how	would	you	adapt	the	principle	of	explicit	word	
learning	for	your	teaching	situation?

TRL

https://clilingmesoftly.wordpress.com


• The	research	question.	Which	“grand”	question	should	the	student	be	able	to	
answer	by	the	time	he/she	finishes	the	project/text.		

• Provide	a	lead-in	and	a	summary	in	easy,	accessible	
English.	

• Write	a	list	of	5	“Test	yourself	questions”.	These	are	to	
consolidate	and	reinforce	learning	

• Which	language	learning	strategies	will	be	involved?	
• What	multimodal	means	can	be	added	to	allow	a	
deeper	understanding	of	the	text?	

• How	can	I	use	the	learners’	multilingual	resources?	
• 	What	follow-up	activities	can	I		create	to	allow	
for„identity	texts“?

students	will	engage	academically	to	

the	extent	that	instruction	affirms	

their	identities	and	enables	them	to	

invest	their	identities	in	learning.

SLC EAP
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Language issues to consider for a CLIL task

• Text	or	project	

• identity	activity/text	>	Cummins	

• ELL	students’	cultural	knowledge	and	language	abilities	are	important	resources	in	enabling	academic	engagement;		

• ELL	students	will	engage	academically	to	the	extent	that	instruction	affirms	their	identities	and	enables	them	to	invest	their	identities	in	learning.	

• Translanguaging	is	a	process	by	which	students	and	teachers	engage	in	complex	discursive	practices	that	include	ALL	the	language	practices	of	ALL	students	in	the	class	in	order	to	develop	new	language	practices	and	sustain	old	ones,	communicate	and	appropriate	knowledge,


